ABSTRACT
INTRODUCTION
In recent years, information technology (IT) has significantly influenced the growth of many fields of businesses in Vietnam. Applying IT to learning and teaching vocabulary is a prerequisite for learners' success in learning a foreign language and in our context, mainly English. It can be clearly seen that vocabulary is integral to every language skill which learners need to acquire to be able to communicate effectively. Recognizing the role vocabulary contributes to learners' successful communication, more teachers have lately used PowerPoint (PPT) in their English vocabulary lessons. According to Rickman (2000) , PPT has been used as a teaching tool in the classroom with the presumptions that teachers will find using PPT helps to facilitate teaching and learning processes".
A large body of empirical research investigated the effectiveness of PPT in teaching English. Studies by Fisher (2003) , Al-toubat (2006 , Zhao (2005 and Lin & Chen (2007) By observed that teachers could exploit many features of PPT to present various aspects of a new language. Regarding sounds, for instance, PPT-enhanced lessons can be used to teach pronunciation. Fisher (2003) confirmed that PPT presentations could be effectively used in many ways in all stages of a language lesson. PPT presentations can also be used for initial teaching, for practice and drilling, for games, reviews and tests (Al-toubat, 2006) . Teachers can use PPT for teaching new vocabulary items, grammar points, oral exam preparation and creating slide shows for cultural awareness.
Visuals, such as pictures, or video, have gained popularity in foreign and second language teaching for purposes of teaching reading comprehension (Lin & Chen, 2007) . Zhao (2005) provided evidences for the effectiveness of implementing technology in teaching speaking skills.
.According to Zhao, implementing technology can help facilitate meaningful communication through stimulating students' talk around PPT-based activities. Schcolnik and Kol (1999) reported on two uses of PPT that they applied in the language classroom: one as a presentation tool, and the other as a novel writing tool and they found that oral presentation through PPT improved meaningful interaction.
In Vietnam, the impact of application PPT has been addressed .in several studies. For instance, Bui (2006) and Tran (2007) presented advantages and cautions of using IT and how-to design lessons with some common software programs Nguyen, 2006) and Le & Nguyen (2007) ., Nguyen (2008) In Vietnam, innovating teaching methods so as to meet the government 's call for enhancing quality education has been responded to. However, the reality is not satisfactory.
Some English teachers, from secondary schools, use the new teaching method only when the lessons are observed by other teachers or inspectors As for other classes, the traditional method is applied as usual. The rapid growth of PPT implementation in educational settings does not guarantee students' positive perception of the Negative attitudes towards PPT based instruction could be a deterrent to using PPT as an effective tool to language education. It is essential to let the students have their saying over the effectiveness of PPT use because they are directly affected by the lesson. Lowry (1999) also agrees that it is always worth obtaining student feedback on the impact of PPT on their learning.
PPT-Enhanced Lessons Versus Traditional Lessons
In this study, "traditional lessons" are defined as textbookbased lessons with teaching aids such as blackboard, chalk, and printed pictures, PPT lessons include the same elements but are designed to include multimedia. One of the problems related to PPT use is teachers' designing lessons presentations (Wilmoth & Wybraniec, 1998 ). The problem involves using too many slides and too much information in a lesson. As a result, the PPT lesson moves too quickly for most students (Frey & Birnbaum, 2002) . Moreover, time investment is also a problem that teachers often complain when using PPT lessons. Searching 
Data Collection and Analysis
The pre-test on vocabulary was organized to the participants in the two groups in the first week of the study to evaluate participants' vocabulary knowledge before the study. In the last week of the study, the vocabulary post-test was administered to both groups. Gained scores of the post-test were analyzed to check for the differences between the experimental and the control group.
The Vietnamese version of the questionnaire was distributed to the participants at the end of the study. When participants had any difficulties understanding a certain item in the questionnaire, the researcher explained it to them. The software SPSS 11. 
Results

Participants' Vocabulary Retention at the Two Points of Measurement Between the Two Groups
The researcher used the Descriptive Statistics Test to examine the results of the participants' vocabulary retention of the two groups before and after the study. Next, he used the Independent Samples T-Test to compare the mean difference in the participants' vocabulary retention of the two conditions. The results of these tests are reported in Table 1 . Table 1 shows that after the study the mean score of the participants' vocabulary retention of the experimental group (M = 8.92) is higher than that of the control group (M = 7.53). The Independent Samples T-Test showed that the mean difference (MD = -1.39) in the participants' vocabulary retention after the study was statistically significant (t = -8.86, df = 66, p = .00). This means that after the study the participants' vocabulary retention was significantly different: The post level of the experimental group is higher than that of the control group; the participants in the experimental group gained more in their vocabulary retention.
Participants' Vocabulary Retention at the Two Points of Measurement within Two Groups
The Descriptive Statistic Test and the Paired Samples T-Test
were conducted to analyze and compare the mean scores of participants' vocabulary retention within the control group and the experimental group before and after the study. The results of these tests are reported in Table 2 .
As shown in Table 2 , the participants' vocabulary retention in the control group changed after the study. The mean score of the participants' vocabulary retention of the control group after the study (M post = 7.53) was higher than that of the same group before the study (M pre = 6.82). Besides, this mean difference (MD = -0.71) was statistically significant (t = -3.35, df = 33, p = .002). It could be observed that the participants' vocabulary retention in the control group had been improved. Table 2 also shows that participants' vocabulary retention in the experimental group changed after the study. The mean score of participants' vocabulary retention of the experimental group after the study (M post = 8.92) was higher than that of before the study (M pre = 6.87). In addition, the Paired Samples T-Test gives statistical evidences that this mean difference (MD = -2.05) was statistically significant (t = -14.31, df = 33, p = .00). The result indicated that there was a significant change in participants' vocabulary retention in the experimental group after the study; the post level (after the study) was significantly higher than the initial level (before the study). It could be concluded that after the study the participants' vocabulary retention in the experimental condition had been significantly improved.
To measure the participants' attitudes towards the use of PPT in teaching vocabulary, the researcher used a twenty four item questionnaire on participants' attitude towards 
Conclusions and Implications
The current research was conducted to investigate the effects on participants' vocabulary retention in a 
Implications
This study provides some proposed solutions for teachers to overcome the problems arising when applying PPT in teaching vocabulary in high schools. In addition to traditional techniques used in high schools,
PPT can be a good alternative in teaching vocabulary.
Nonetheless, students' making noise might be a problem of PPT teaching. Hence, it is essential for a teacher to handle the noise tactfully. There are some simple suggestions such as closing the doors and windows or, at the beginning of the lesson, reminding students that it is a must not to get too excited, or else they will get minus. Another solution is that the teacher should make use of individual work to cut down the noise made by choral outcry. In this way, the teacher can also pay more attention to weak or timid students, making them participate more actively in the lesson.
Another implication is that the teacher should try to modify the content of the skill practice in the textbook. For instance, they should adapt and choose suitable tasks to save time for vocabulary presentation.
By and large, high school students nowadays have been too familiar with the translation method. This accounts for the fact that most of the students are shy and passive. All they do in a vocabulary lesson is to listen, repeat and take notes. They are not motivated at all. Therefore, it is the teachers' duty to motivate their students, making them more active and independent in their own learning. This objective can be fulfilled by bringing PPT into classroom and, step by step, familiarize students with this new method of teaching vocabulary.
If a teacher is able to apply all these implications successfully in classroom, he or she will, for sure, get the new vocabulary across to students effectively. Consequently, students will be benefited a lot from the teacher's efforts and the lesson will be regarded as successful. those are, the nature of each lexical item, students' proficiency in the target language, class size, and most importantly, the teacher's competence.
Limitations of the Study
Although the study achieved its' goals, there were some unavoidable limitation. One limitation of the study is that only the ten grade English basic students who were studying the English basic book were concerned in the study, not including students who were studying the advanced English in other classes. In addition, the sample groups of the study is quite small with 68 tenth-form students in a Vietnamese secondary school, so it can not clarify the whole view of PPT in teaching vocabulary to different types of students.
Another limitation is that the interpretation of the results depends on the questionnaire, pre-test, and post-test at the English class, and the interview with some of the teachers in a Vietnamese secondary school. It does not mean that the results are the same if the study is conducted with other samples in other schools.
Suggestions for Further Research
Future studies should be conducted in a wider scope.
Future study on the use of PPT in teaching vocabulary
should not be restricted to tenth-form students in a secondary school only. Last of all, research on teachers' displays for PPT lessons should be continued to conduct in the future to investigate the effective ways of using PPT lessons in teaching vocabulary.
Time constraint is one of the problems in this study, which apparently was rather short to allow learners to improve their vocabulary without assistance. In future research, the duration of the study could be extended to administer a delayed posttest to gain more insights into learners' vocabulary retention.
More instrumentation could be used to collect data. Apart from using a questionnaire and interview, other data collection approaches like gathering field notes by conducting a classroom observation, documentation techniques like asking the learners to keep a journal during the research study, and audiovisual materials like videotaping the real situation in the classroom are also possible.
